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Abstract: This study explores the quality of professional development
programs and their mmpact on self-reported teaching effectiveness among
teachers m the Education Department of Punjab, Pakistan. Utilizing a
quantitative research design, the study involves 332 teachers through simple
random sampling. The self-developed questionnaire, validated through
existing literature and expert consultation, captures diverse aspects of
professional  development  experiences. Ethical ~considerations —include
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informed consent, confidentiality assurances, and institutional review board
approval. Data collection employs both physical and online surveys to ensure
inclusivity. Descriptive and inferential analyses, including One way ANOVA
and t-tests using SPSS, provide comprehensive insights. The findings reveal
an overall positive perception of professional development, with notable
distinctions based on geographical location, age, and teaching experrence.
Recommendations include contextually tailored programs, differentiared
approaches for career stages, and continuous feedback mechanisms to enhance
the efficacy of future professional development initiatives. The study
contributes valuable insights for stakeholders seeking to optimize teaching
practices in the Pakistani educational landscape.

Kepwords: Classroom, Teaching Excellence, Professional Development
Introduction

Pakistan's education system faces numerous chaﬂenges, with student
learning outcomes lagging behind regional and international benchmarks
(Farooqui et al., 2023). While several factors contribute to this, the quality of
teaching and the ongoing professional development of educators are widely
recognized as crucial levers for improvement (UNESCO, 2015). This article
delves into the landscape of professional development for teachers in
Pakistan, exploring its current state, limitations, and potential pathways
towards fostering teaching excellence and ultimately, enhancing student

learning.

In a nation characterized by diverse educational settings, ranging from
urban public schools to rural madrassas, teacher professional development
initiatives must be tailored to cater to this heterogeneity (Alam et al., 2018).
Currently, the Pakistani government implements various programs, including
in-service training workshops, online courses, and mentorship initiatives
(Ministry of Federal Education and Professional Training, 2020). However,
these efforts often suffer from resource constraints, inadequate needs

assessment, and a lack of follow-up support, hindering their effectiveness in

177



Beyand the Llassroom...

promoting sustained, evidence-based professional growth (Ghauri & Shah,
2019).

The content and delivery of professional development programs also
warrant scrutiny. Traditionally, such programs have emphasized content
knowledge and pedagogical skills within a one-size-fits-all approach (Ali &
Shah, 2017). This overlooks the diverse needs and teaching styles of
individual educators, as well as the context-specific challenges faced by
schools in different regions and communities (Rizvi & Lingard, 2010).
Consequently, teachers often find the training content irrelevant or

inapplicable to their daily classroom realities, leading to low engagement and

limited impact on their teaching practices (Shahid & Ashraf, 2018).

Furthermore, the current professional development system in Pakistan
tends to focus on individual teachers, neglecting the importance of
collaborative learning and peer support (UNESCO, 2016). School-based
communities of practice, where teachers can share experiences, learn from
each other, and collectively tackle pedagogical challenges, hold immense
potential for fostering continuous professional growth and innovation (Fullan
& Hargreaves, 2014). Yet, such collaborative structures remain largely
underdeveloped in Pakistani schools, hindering the potential for collective

learning and improvement.

Beyond the limitations of existing programs, systemic challenges also
impede the effectiveness of professional development in Pakistan. Inadequate
funding, a top-down bureaucratic approach to program design, and the lack
of a robust system for monitoring and evaluation contribute to ineffective
outcomes (World Bank, 2017). Additionally, the low status accorded to the
teaching profession often results in limited career progression opportunities

and inadequate incentives for ongoing professional development (Asif &

Hussain, 2016).

Despite these challenges, numerous avenues exist to revitalize
professional development in Pakistan and unlock its potential for driving

teaching excellence. Context-specific, needs-based programs, coupled with
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strong follow-up support and opportunities for peer collaboration, can foster
meaningful professional growth for educators (Darling-Hammond &
Bransford, 200S5). Leveraging technology and online platforms can also

expand access to quality professional development resources for teachers in

remote areas (UNESCO, 2019).

Investing in the professional development of teachers is not simply a
matter of improving individual skills; it is an investment in the future of
Pakistan's education system. By nurturing a culture of continuous learning,
collaboration, and innovation among educators, we can equip them with the
tools and knowledge necessary to ignite a passion for learning in their

students and ultimately, pave the way for a brighter educational landscape for

all.

While existing research sheds light on the various challenges and
potential avenues for improving professional development in Pakistan, a
critical gap remains in understanding the long-term impact of such
interventions on student learning outcomes. Rigorous research studies
employing robust methodologies are needed to assess the effectiveness of
different professional development programs and identify best practices that
can be scaled up and replicated across the diverse educational landscape of
Pakistan.

Research Objective

e To identify the teachers' perceived regarding the quality of
professional development programs and their self-reported teaching

effectiveness.
Research Questions

e How do specific aspects of professional development programs, such
as content relevance, delivery format, and follow-up support, relate to
teachers' perceived program quality and their self-reported teaching

effectiveness?
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e Do teachers with different levels of experience, subject areas, or school
locations differ in their perceptions of the quality of professional

development programs and their self-reported teaching effectiveness?
Literature review

Professional development (PD) in the context of education refers to a
systematic and ongoing process that aims to enhance educators' knowledge,
skills, and instructional practices (Desimone, 2009). It encompasses a broad
range of activities, including workshops, seminars, collaborative projects, and
self-directed learning, all aimed at improving teaching effectiveness (Guskey,
2002). Recognizing its multifaceted nature, PD is crucial for educators to
stay current with pedagogical advancements and adapt to the evolving
educational landscape. The significance of PD in enhancing teaching
effectiveness is underscored by its potential to improve student learning

outcomes, foster teacher satisfaction, and contribute to overall educational

excellence (Ingersoll & Strong, 201 I; Darling-Hammond, 2017).

A thorough exploration of global trends and best practices in teacher
professional development reveals a shift toward evidence-based approaches
that prioritize continuous improvement (Timperley et al.,, 2007). Successful
models from countries like Finland and Singapore are characterized by
systemic approaches that integrate pre-service and in-service training, ensuring
a seamless transition from initial teacher education to ongoing professional
growth (Sahlberg, 2011; Tan, Liu, & Lee, 2015). The adaptability of these
models to the unique context of teacher development in Pakistan merits
consideration, as it presents an opportunity to learn from international

successes and tailor strategies to local needs.

The evolution of teacher training in Pakistan reflects a dynamic
historical context marked by both challenges and successes. Historically,
teacher development initiatives have undergone transformations in response
to changing educational policies and societal needs (Bano & Batool, 2018).
Challenges such as inadequate resources, limited access to quality training,

and disparities in urban-rural education have shaped the trajectory of teacher
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development in the country. However, there have also been successes,
particularly in the establishment of key institutions and the implementation
of certain effective programs that have contributed to teacher

professionalization (Igbal, 2010).

Government policies and programs play a pivotal role in shaping the
landscape of teacher professional development in Pakistan. An analysis of
these initiatives reveals a varied range of strategies, from formal training
programs to incentive-based schemes (Akhtar, 2019). Evaluating their impact
on teaching quality and student outcomes requires a nuanced understanding
of their implementation, accessibility, and alignment with the broader
educational goals of the country (Hoodbhoy, 2012). Additionally, ongoing
research and assessments are crucial to inform policy adjustments and ensure

the efficacy of government-driven teacher development initiatives.

Despite the recognized importance of professional development,
Pakistani educators face common obstacles in accessing quality PD. Issues
such as geographicai disparities, limited resources, and institutional
constraints often hinder widespread participation (Abbas & Awan, 2019).
Moreover, socio-economic factors, including financial constraints and cultural
norms, influence teachers' ability to engage in continuous learning
opportunities (Khan & Meher, 2017). Addressing these chaﬂenges requires a
comprehensive understanding of the barriers educators encounter, coupled
with strategic interventions to enhance accessibility and relevance of

professional development initiatives.

The role of technology in modern teacher development is increasingly
prominent, offering innovative solutions to enhance learning experiences
(Niess, 20I1). Successful examples of technology-driven PD initiatives
globally showcase the potential of online platforms, virtual classrooms, and
interactive resources (Dede, 2008). In the context of Pakistan, exploring the
integration of technology into teacher training programs holds promise for
overcoming geographical constraints and improving the scalability and

efficiency of professional development efforts (Khan, 2018). However,
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careful consideration of infrastructure, digital literacy, and equity issues is
essential to ensure the inclusive and effective use of technology in teacher

training‘

A critical aspect of understanding the effectiveness of professional
development in Pakistan involves an examination of research studies assessing
its impact. Various methodologies, including quantitative and qualitative
approaches, have been employed to evaluate the outcomes of PD programs
(Kazmi & Naqvi, 2016). Findings from these studies provide insights into
the strengths and limitations of existing initiatives, informing future
directions for teacher development (Farooq et al,, 2011). It is imperative to
consider these assessments collectively to establish a comprehensive
understanding of the overall impact of professional development on teaching

practices and student achievement.

Exploring factors influencing teachers' motivation to participate in
professional development is integral to designing effective programs (Klassen
& Tze, 2014). In Pakistan, educators' intrinsic motivations, such as a desire
for personal and professional growth, often interact with extrinsic factors,
including recognition and rewards (Rauf, 20I8). Strategies to enhance
engagement must acknowledge these multifaceted motivations, tailoring
professional development offerings to align with teachers' individual and
collective goals (Chaudhry & Malik, 2017). Creating a culture of continuous
learning  within educational institutions can contribute to sustained

motivation and active engagement in PD activities.

The impact of mentoring and peer collaboration on teacher
development is widely acknowledged in the literature (Ingersoll & Strong,
201IT). Investigating successful mentorship programs in Pakistan reveals
instances where experienced educators provide guidance and support to their
peers, fostering a culture of shared learning (Ahmed & Haq, 2017). These
programs, often embedded within schools or facilitated through professional
networks, play a crucial role in the transfer of pedagogical knowledge and the
development of effective teaching practices (Zaidi, 2015). The role of
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mentorship and peer learning in sustaining teacher motivation and promoting
collective professional growth underscores their significance in comprehensive

professional development frameworks.

Addressing the importance of inclusive education is integral to
understanding the evolving landscape of teacher professional development in
Pakistan (Salman & Sharif, 2020). As the nation strives for educational
inclusivity, it becomes imperative to evaluate the availability and effectiveness
of professional development programs catering to special education teachers.
An inclusive approach requires specialized training to equip educators with
the skills necessary to meet the diverse needs of students with disabilities
(Aziz & Igbal, 2019). Evaluating the alignment of current professional
development initiatives with the principles of inclusive education provides
insights into the effectiveness and potential areas of improvement in

supporting special education in the country.
Research Methodology
Research Design:

This study adopts a quantitative research design to systematically
investigate the professional development experiences of teachers within the
Education Department. Quantitative research allows for the collection of
numerical data, facilitating statistical analysis to draw objective conclusions
and identify patterns or trends (Creswell & Creswell, 2017). This design is
particularly suited to examine the impact of professional development

initiatives and to generalize findings to a broader population.
Research Population:

The research population consists of teachers affiliated with the
Education Department of Punjab Pakistan, encompassing various educational
levels and subject disciplines. The inclusion of diverse teachers allows for a
comprehensive understanding of professional development needs and

experiences across different contexts within the department.

Research Sample:
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The sample size for this study is determined based on established
guidelines, and it comprises 332 teachers. This sample size ensures statistical

reliability and precision in the analysis of the collected data (Krejcie &
Morgan, 1970).

Sampling Technigue:

The sampling technique employed is simple random sampling, where
each teacher in the Education Department has an equal chance of being
selected for participation. This method ensures the representativeness of the

sample and minimizes biases in participant selection.
Validity:

The Validity of the research is ensured through the use of a self-
developed questionnaire, created with reference to existing literature and
consultation with subject-matter experts. The questionnaire includes a set of

12 questions designed to capture various dimensions of teachers' professional

development experiences.
Reliability:

Reliability is upheld by employing established survey methodologies
and conducting a pilot study to assess the consistency and stability of the
questionnaire. The internal consistency of the questionnaire is assessed using
measures such as Cronbach's alpha to ensure that the instrument consistently

measures the constructs it is intended to capture.
Ethical Considerations:

Ethical considerations are paramount in this research. Informed
consent is obtained from each participant, detailing the purpose of the study,
the Voluntary nature of participation, and the conﬁdentiality of responses.
Participants are assured that their data will be anonymized and used only for
research purposes. Additionally, ethical approval is obtained from the relevant

institutional review board to ensure compliance with ethical standards.

Research Tool
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The primary research tool is a self-developed questionnaire comprising
I2 questions. The questionnaire is designed to gather data on teachers'
perceptions, experiences, and needs regarding professional development. The
questions are framed to elicit both quantitative and qualitative responses,

allowing for a nuanced understanding of the participants' perspectives.
Data Collection:

Data is collected through two methods: physical distribution of
questionnaires and an online survey using Google Forms. Physical
distribution ensures access to teachers who may prefer traditional methods,
while the online survey facilitates efficient data collection and analysis. Both

methods contribute to a comprehensive dataset.
Data Analysis:

The collected data is subjected to descriptive analysis to summarize
key findings and inferential analysis using statistical tools, particularly SPSS
(Statistical Package for the Social Sciences). Descriptive statistics provide an
overview of the data, while inferential statistics, such as One way ANOVA
and t-tests, allow for the identification of significant relationships and
patterns within the dataset.

Descriptive Statistics
Table 1

Frequency Distribution at the Basis of Demographics

Title Description Frequency Percentage (%)

Gender Male 132 39.8%
Female 200 60.2%

Age of Respondents 2130 Y 4 1.2%
31-40Y ITI 33.4%
41-50Y 181 54.5%
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SI-60Y 36 10.8%

Qualification Master 200 60.2%
M.Phil. 124 37.3%

PHD 3 2.4%

Area of Posting Rural 198 59.6%
Urban 134 40.4%

Experience I-5Y 2 0.6%
6-10Y 250 75.3%
II-1SY 65 19.6%

>15Y IN 4.5%

332 100%

Table I presents a comprehensive frequency distribution based on
demographic characteristics of the respondents. In terms of gender, a
balanced representation is observed, with 39.8% males and 60.2% females
participating in the study. The age distribution reveals a predominant
participation of teachers in the age groups of 31-40 years (33.4%) and 41-50
years (54.5%). Regarding qualifications, the majority hold a Master's degree
(60.2%), followed by those with M.Phil. (37.3%) and a small percentage
with a Ph.D. (2.4%). In the context of the area of posting, a higher
percentage of respondents are from rural locations (59.6%) compared to
urban areas (40.4%). In terms of experience, a significant proportion of
teachers have 6-10 years of experience (75.3%), while smaller percentages
have I-5 years (0.6%), I1-15 years (19.6%), and more than 1S years (4.5%).
This table provides a foundational understanding of the demographic
distribution of the study participants, offering insights into the representation

of various groups in the subsequent analyses.

Table 2

Frequency Distribution at the Basis of Question Asked
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Sr. Statements of Questions SA A UD DA SDA M SD
No.

I The content of the professional 158 158 12 4 0 442 0.62
development programs I have participated
in is highly relevant to my teaching needs. 48% 48% 4% 1% 0%

2 The delivery format of the professional 151 173 8 0 0 443 0.54
development programs effectively engages
me in active learning and reflection. 45% 52% 2% 0% 0%

3 The follow-up support provided after 129 188 11 0 4 432  0.66
professional development activities has
been beneficial in applying the acquired 39% S7% 3% 0% 1%
knowledge and skills in my teaching
practices.

4 I perceive the overall quality of 146 156 14 13 3 429 0.80
professional development programs I have
attended to be high. 44% 47% 4% 4% 1%

5 The professional development programs 91 188 35 18 0 406 0.77
have positively influenced my teaching
effectiveness. 27% S57% I11% 5% 0%

6 The content of the professional 119 163 38 12 0 417 0.77
development programs aligns well with the
challenges I face in my specific subject 36% 49% 11% 4% 0%
area.

7 The delivery format of professional 116 170 40 3 3 418 0.75
development activities accommodates
different learning styles and preferences. 35% SI% 12% 1% 1%

8 The follow-up support provided 119 186 21 3 3 425 0.69
adequately addresses questions or concerns
that arise after the completion of 36% 56% 6% 1% 1%
professional development programs.

9 I believe that the professional development 101 199 23 0 9 415 0.77
programs contribute significantly to my
professional growth as an educator. 30% 60% 7% 0% 3%

10 Different levels of teaching experience 126 171 18 11 6 420 0.78
significantly impact the perceived quality
of professional development programs. 38% 2% S% 3% 2%

I1  The subject area in which I teach 120 186 20 3 3 426 0.78
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influences my perception of the quality of 36% 56% 6% 1% 1%

professional development programs.

12 The location of the school where I teach 99 192 32 0 9 412 0.23

affects my perceptions of the effectiveness

of professional development programs. 30% 58% 10% 0% 3%

Table 2 outlines the frequency distribution and mean scores for each statement of the
questions related to professional development programs. The majority of respondents strongly
agreed that the content of the professional development programs was highly relevant (48%) and
that the delivery format effectively engaged them in active Iearning (4-5%). A signiﬁcant percentage
also agreed that follow-up support was beneficial (57%) and perceived the overall quality of
attended programs as high (47%). Positive perceptions were noted regarding the influence of
professional development programs on teaching effectiveness (57%) and their contribution to
professional growth (60%). Respondents generally agreed that the content aligns well with
subject—specific chaHenges (49%) and that the delivery format accommodates diverse Iearning
styles (51%). Adequacy of follow-up support and the impact of teaching experience on program
quality also received favorable responses. These findings provide insights into teachers' perceptions
of specific aspects of professional development, offering a nuanced understanding of their

experiences and attitudes.

Inferential Statistics

Table 3

Comparison of Opinion of R esponc{enl’s at the Base of Gender ( ]na’epena’ent Sample t—l’eslj

Gender N M SD df t Sig.
Male 132 51.5000 5.35104 1.865 330 063
Female 200 50.4350 491493

*P > .05 Level of Significance

Table 3 presents the results of an independent sample t-test comparing the opinions of
male and female respondents regarding professional development programs. The mean score for
male respondents is $1.50 (SD = 5.35), while for female respondents, it is 50.44 (SD = 4.91).
The t-value is 1.865 with 330 degrees of freedom, yielding a p-value of .063. As the p-value is
greater than the predefined level of significance (P > .05), there is no statistically significant
difference between the opinions of male and female respondents. This suggests that, in this sample,

gender does not appear to influence perceptions of professional development programs.
Table 4

Comparison of Opinion of Respondents at the Base of Place of Posting (Independent Sample t-
test)
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Area of Posting N M SD df t Sig.
Rural 198 51.5000 5.02557 2.809 330 .005
Urban 134 499104 510854

*P <.05 Level of Significance

Table 4 presents the results of an independent sample t-test comparing the opinions of
respondents based on their place of posting (rural vs. urban) regarding professional development
programs. The mean score for respondents in rural areas is S5I1.50 (SD = 5.03), while for
respondents in urban areas, it is 49.91 (SD = S5.11). The t-value is 2.809 with 330 degrees of
freedom, yielding a p—value of .005. As the p—value is less than the predeﬁned level of signiﬁcance
(P <.05), there is a statistically significant difference between the opinions of respondents in rural
and urban areas. This indicates that the place of posting has an influence on perceptions of
professional development programs, with respondents from rural areas tending to have slightly

more positive opinions compared to their urban counterparts.
Table 5
Comparison of Opinion of R esponc{enl’s at the Base of their Age (One-Way ANO VA),

Age of Respondents ~ Sum of Squares df Mean Square F Sig.
Between Groups 629.873 3 209.958 3.588 .000
Within Groups 8018.474 328 24.447

Total 8648.346 331

*P <.05 Level of Significance

Table S presents the results of a one-way ANOVA comparing the opinions of
respondents based on their age groups regarding professional development programs. The analysis
reveals a statistically signiﬁcant difference between age groups, as indicated by the F-statistic of
8.588 with 3 and 328 degrees of freedom for between and within groups, respectively. The p-value
is less than the predefined level of significance (P < .05), suggesting that there are significant
variations in opinions among different age groups. Post-hoc tests may be conducted to identify
specific age groups that differ significantly from each other. Overall, this analysis indicates that age

has an impact on how respondents perceive professional development programs.
Table 6
Comparison of Opinion of Respondents at the Base of Qualification (One-Way ANOVA).

Qualification Sum of Squares df Mean Square F Sig.
Between Groups 58.345 2 29.173 1.117 328
Within Groups 8590.001 329 26.109

Total 8648.346 331

*P > .05 Level of Significance
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Table 6 presents the results of a one-way ANOVA comparing the opinions of
respondents based on their qualiﬁcations regarding professional development programs. The
analysis indicates no statistically significant difference between the groups based on qualification,
as evidenced by the F-statistic of 1.117 with 2 and 329 degrees of freedom for between and within
groups, respectively. The p-value is greater than the predefined level of significance (P > .05),
suggesting that there are no significant variations in opinions among different qualification levels.
This implies that, in the context of this study, the level of quahﬁcation does not appear to

influence how respondents perceive professional development programs.

Table 7
Comparison of Opinion of Respondents at the Base of Experience (One-Way ANOVA).

Experience Sum of Squares df Mean Square F Sig.
Between Groups 295.612 3 98.537 3.869 .010
Within Groups 8352.734 328 25.466

Total 8648.346 331

*P <.05 Level of Significance
Table 7 presents the results of a one-way ANOVA comparing the opinions of

respondents based on their teaching experience regarding professional development programs. The
analysis indicates a statistically significant difference between experience
groups, as reflected by the F-statistic of 3.869 with 3 and 328 degrees of
freedom for between and within groups, respectively. The p-value is less than
the predefined level of significance (P < .05), suggesting that there are
significant variations in opinions among different experience levels. Post-hoc
tests may be conducted to identify specific experience groups that differ
significantly from each other. This implies that teaching experience plays a

role in shaping how respondents perceive professional development programs.
Findings

Examining perceptions of professional development programs,
respondents generally expressed positive views. Over 45% strongly agreed
that program content was highly relevant, delivery formats facilitated active
learning, and follow-up support enhanced application of acquired knowledge.

The overall quality of programs was perceived positively by 44% of

respondents, indicating a favorable reception of the professional development
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initiatives. Moreover, a significant majority (57%) believed that these

programs positively impacted their teaching effectiveness.

Diving into demographic-specific analyses, gender did not significantly
influence perceptions, with both male and female respondents exhibiting
similar attitudes. However, the place of posting emerged as a differentiating
factor, as rural teachers tended to have slightly more positive opinions
compared to their urban counterparts.

The age-based analysis demonstrated a significant difference in
opinions among different age groups, indicating that respondents' views on
professional development programs varied based on their age. However,
qualification levels did not significantly impact perceptions, suggesting a
consistent appreciation of program quality across different educational

backgrounds.

Teaching experience was found to be a notable factor influencing
perceptions. The one-way ANOVA results indicated significant differences
in opinions among various experience groups. Post-hoc tests may provide
insights into specific experience ranges where these differences are most

pronounced.

The study portrays an overall positive reception of professional
development programs among teachers in Pakistan. While gender and
qualification do not seem to be significant influencers, the place of posting,
age, and teaching experience emerged as key factors shaping educators'
perceptions. These findings underscore the importance of tailoring
professional development initiatives to the diverse needs and contexts of

teachers to maximize their effectiveness and impact.
Discussion

The main objective of this study was to investigate teachers'
perceptions of the quality of professional development programs in Pakistan

and their self-reported teaching effectiveness. The findings shed light on
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several key aspects, providing valuable insights into the factors that influence

teachers' views on professional development initiatives.

Firstly, the overall positive perception of professional development
programs among teachers in Pakistan aligns with the broader literature
emphasizing the importance of continuous teacher learning for enhanced
classroom practices (Guskey, 2002). The majority of participants
acknowledged the relevance of program content, effective delivery formats,
and the value of follow-up support, indicating a well-received and

comprehensive professional development framework.

However, when delving into demographic-specific analyses,
noteworthy variations emerged. The rural-urban divide was a salient factor,
with teachers in rural areas exhibiting slightly more positive opinions. This
finding resonates with research highlighting the importance of contextual
factors in shaping the effectiveness of professional development programs
(Sahlberg, 2011). It suggests the need for targeted strategies considering the
specific challenges and contexts of teachers in different geographical

locations.

Age-based analysis revealed significant differences in perceptions
among various age groups. Younger teachers might emphasize different
aspects of professional development compared to their more experienced
counterparts. These findings are consistent with studies emphasizing the

inﬂuence Of career stage on professional development preferences (KI&SS€I‘1 &

Tze, 2014).

Teaching experience emerged as a significant factor influencing
opinions, with notable differences among experience groups. This aligns with
existing research indicating that experienced teachers might have distinct
needs and expectations from professional development compared to novice

educators (Ingersoll & Strong, 2011).

It is essential to note that while gender and qualiﬁcation did not show

significant influences on perceptions in this study, this does not discount the
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importance of these factors in other educational contexts. Studies have
indicated that gender and qualification may play varying roles in shaping

teachers' professional development needs (Desimone, 2009; Tan, Liu, & Lee,
2015).

These findings collectively underscore the importance of tailoring
professional development programs to address the diverse needs and contexts
of teachers. Programs should be designed with consideration for geographical
locations, age groups, and experience levels to maximize their impact. Future
research could delve deeper into the specific preferences and needs of
subgroups to inform more targeted and effective professional development

strategies.
Conclusion

In conclusion, the examination of teachers' perceptions of professional
development programs in Pakistan has provided nuanced insights into the
multifaceted nature of educators' experiences and attitudes. Overall, the study
revealed a positive reception of these programs, emphasizing the relevance of
content, engaging delivery formats, and the supportive role of foﬂow—up
mechanisms. Notably, the findings illuminated demographic differentiators,
with rural teachers expressing slightly more positive opinions, underscoring
the importance of contextual factors. Age and teaching experience emerged as
critical influencers, highlighting the need for tailored professional
development strategies that cater to diverse career stages. The study
contributes to the broader discourse on effective teacher development,
emphasizing the significance of considering contextual factors and the varying
needs of educators. Moving forward, educational stakeholders should leverage
these insights to design targeted and impactful professional development
initiatives that foster continuous Iearning and contribute to the enhancement

of teaching practices in the Pakistani educational landscape.

R ecommendations
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o Design professional development programs tailored to the specific

needs of teachers in rural and urban settings.

« Incorporate region-specific content, delivery formats, and support

mechanisms.

o Adopt strategies that acknowledge the diverse needs and preferences of
early-career and experienced teachers.
 Implement mentorship programs, specialized content modules, and

collaborative learning opportunities.

o Establish robust feedback mechanisms within professional
development programs.

« Regularly solicit input from teachers to refine content, delivery
methods, and support structures.

o Foster a culture of open communication and collaboration between

educators and program organizers.
References

Abbas, Q., & Awan, R. A. (2019). Challenges in professional development
for Pakistani teachers: A qualitative analysis. Journal of Education
Research and Development, /1), 45-62.

Ahmed, S., & Hag, S. (2017). The role of mentoring in teacher professional
development: Insights from successful programs in Pakistan.

International Journal of Educational Leadership, 42), 78-95.

Akhtar, M. (2019). Government initiatives in teacher development: An

analysis of policies and programs in Pakistan. Education Policy
Analysis Archives, 2715), 1-22.

Alam, F,, Shah, T., & Ali, K. M. (2018). Teacher professional development
in Pakistan: Trends and challenges. International Journal of Social

Sciences and Education, 8(2), 102-108.

194



Ouglitatve Research Vol 24 kssue | 2004

Ali, T., & Shah, M. (2017). Professional development of teachers in Pakistan:
Challenges and perspectives. Journal of Education and Practice, 8(24),
116-123.

Asif, M., & Hussain, S. A. (2016). Factors affecting the teacher professional
development in Pakistan: A case study of public middle schools in

Multan District. International Journal of Social Sciences and

Education, 6(2), 92-101.

Aziz, S., & Igbal, F. (2019). Inclusive education and specialized professional
development: Evaluating current practices in Pakistan. Journal of

Inclusive Education, 83), 112-130.

Bano, A., & Batool, S. (2018). Historical context of teacher development in
Pakistan: Evolution, chaﬂenges, and successes. History of Education &

Children's Literature, 13(2), 265-280.
Chaudhry, A. H., & Malik, S. A. (2017). Teacher motivation and engagement

n professional developmentz Strategies for sustained participation.

International Journal of Educational Psychology, 6(3), 134-152.
Creswell, J. W., & Creswell, J. D. (2017). Research design: Qualitative,

quantitative, and mixed methods approaches. Sage Publications.

Darling-Hammond, L., & Bransford, J. (2005). Preparing teachers for a
changing world: What teachers should learn. San Francisco: Jossey-

Bass.

Dede, C. (2008). Theoretical perspectives influencing the use of information
technology in teaching and learning. /nn J. Voogr & G. Knezek (Eds.),
International handbook of information technology in primary and
secondary education (pp. 43-62). Springer.

Desimone, L. M. (2009). Improving impact studies of teachers' professional

development: Toward better conceptualizations and measures.

Educational Researcher, 38(3), 181-199.

195



Beyand the Llassroom...

Desimone, L. M. (2009). Improving impact studies of teachers' professional

development: Toward better conceptualizations and measures.

Educational Researcher, 38(3), 181-199.
Farooq, M. S., Chaudhry, A. H., Shafiq, M., & Berhanu, G. (2011). Factors

affecting students' quality of academic performance: A case of

secondary school level. Journal of Quality and Technology
Moanagement, 72), 1-14.

Farooqui, S., Ali, S., & Hussain, R. (2023). Why Pakistan's students are
lagging behind: A comparative analysis of education systems. Journal

of Educational Research and Development, 13(1), I-1S.
Farooqui, Y. S., Latif, M., Khokhar, A. S., Rahim, A., & Shabbir, T. (2023).

Harnessing Interactive Media For Transformative Education In
Pakistan: A Case Study Of Virtual Reality Integration. Journal of
Positive School Psychology, 76), 165-179.

Fullan, M., & Hargreaves, A. (2014). Professional capital: Towards a new

theory of school improvement. Routledge.

Ghauri, N., & Shah, I. A. (2019). Challenges and prospects of teacher
professional development in Pakistan: A critical review. International

Journal of Educational Development, 73, 102557.

Guskey, T. R. (2002). Professional development and teacher change.
Teachers and Teaching, 83), 381-391.

Guskey, T. R. (2002). Professional development and teacher change.
Teachers and Teaching, §3), 381-391.

Guskey, T. R., & Yoon, K. S. (2009). What works in professional
development? Phi Delta Kappan, 90(7), 495-500.

Hoodbhoy, P. (2012). Analysis of government initiatives in teacher
development: The case of Pakistan. Journal of Educational Planning
and Administration, 20(1), 31-46.

196



Ouglitatve Research Vol 24 kssue | 2004

Ingersoll, R. M., & Strong, M. (2011). The impact of induction and
mentoring programs for beginning teachers: A critical review of the

research. Review of Educational Research, 81(2), 201-233.
Ingersoll, R. M., & Strong, M. (2011). The impact of induction and

mentoring programs for beginning teachers: A critical review of the

research. Review of Educational Research, 81(2), 201-233.

Igbal, M. J. (2016). The evolution of teacher training in Pakistan: A
historical perspective. Educational Studies, 42(1), 65-84.

Kazmi, S. Z. H., & Naqvi, I. H. (2016). Impact assessment of professional
development programs in Pakistan: A meta—analysis. Journal of

Teacher Education, 6/4), 367-382.

Khan, A. 1. (2018). Technology integration in teacher training: A case study
of successful initiatives in Pakistan. Journal of Educational

Technology, 152), 98-115.
Khan, M. Z., & Meher, S. (2017). Socio-economic factors influencing

participation in professional development programs: A qualitative

analysis. Journal of Educational Research and Development, 5(3),
112-128.

Klassen, R. M., & Tze, V. M. C. (2014). Teachers' self-efficacy, personality,
and teaching effectiveness: A meta-analysis. Educational Research

Review, 12, 59-76.
Klassen, R. M., & Tze, V. M. C. (2014). Teachers' self-efficacy, personality,

and teaching effectiveness: A meta—analysis. Educational Research

Review, 12, 59-76.

Krejcie, R. V., & Morgan, D. W. (1970). Determining sample size for
research activities. Educational and Psychological Measurement,
30(3), 607-610.

Ministry of Federal Education and Professional Training. (2020). National
Professional Standards for Teachers. Islamabad: Author.
197



Beyand the Llassroom...

Niess, M. L. (2011). Investigating TPACK: Knowledge growth in teaching
with technology. Journal of Educational Computing Research, 443),
299-317.

Rauf, M. A. (2018). Teacher motivation and engagement in professional
development: Insights from Pakistani educators. International Journal

of Educational Psychology, 71), 34-51.

Rizvi, T., & Lingard, B. (2010). Globalizing education policy: Through the
lens of change. London: Sage Publications.

Sahlberg, P. (2011). Finnish lessons: What can the world learn from
educational change i Finland? Teachers College Press.

Sahlberg, P. (2011). Finnish lessons: What can the world learn from

educational change in Finland? *Teachers College Press.

Salman, A., & Sharif, A. (2020). Inclusive education and specialized
professional development: A review of practices in Pakistan.

International Journal of Inclusive Education, 24(S), 506-523.
Shahid, S. A., & Ashraf, M. (2018). Teachers' perceptions of in-service

teacher training programs in public sector schools of Khyber
Pakhtunkhwa, Pakistan. International Journal of Education and
Literature, 7(8), 76-83.

Tan, C,, Liu, W., & Lee, C. (2015). Teacher professional development in the
context of educational reform in Singapore. In C. Day & J. Sachs
(Eds.), International handbook on teacher and school development
(pp. 645-664). Springer.

Tan, C, Liu, W., & Lee, C. (2015). Teacher professional development in the

context of educational reform in Singapore. In C. Day & J. Sachs
(Eds.), International handbook on teacher and school development
(pp. 645-664). Springer.

198



Ouglitatve Research Vol 24 kssue | 2004

Timperley, H., Wilson, A., Barrar, H., & Fung, 1. (2007). Teacher

professional learning and development: Best evidence synthesis

iteration. Ministry of Education, New Zealand.

UNESCO. (2015). Education for All 2000-2015: Progress and challenges.
Paris: Author.

UNESCO. (2016). Global Education Monitoring Report 2016: Education
for peace, sustainable development and global citizenship. Paris:

Author.

UNESCO. (2019). The teacher in a changing world: Education for peace,
sustainability and global citizenship. Paris: Author.

World Bank. (2017). Pakistan: Education Sector Analysis 2017.
Washington, DC: Author.

Zaidi, A. (2015). Role of mentoring and peer learning in teacher
development: Case studies from Pakistan. Journal of Educational
Research and Development, 3(2), 67-82.

199



